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Executive Summarg Recommendations

This report describes the findings of a pilot study for implementation of the Quality Standaitssiciner
Educators(hereafter TEQS) carried out in two districts of KP from October to December 2018 in
conjunction with the E&SED, DCTE, and BitEer the EUfunded KRESPSPBrogramme of technical
assistance to the E&SED

Context

The Khyber Pakhtunkhwa Elementary and Secondary Education Department has been eninlgdvo

improve the quality of education in the province over the recent years. KP became the first province to

start the implementation of the Minimum National Standarfds Quality Education (MNSQE) approved

at the National level. Térecent emphasis of the KP government on standards based reform efforts

OdzZf YAYFGSR Ay (GKS RS@St2LIYSyid YR LINRGFE 2F (KS
which was envisned as an essential extension of the MNSQE. From a systemic efficiency point of view,

the focus on standardpresens a significantstep forward. Standards present a unique opportunity to

align all quality indicators towards a singular objectjtke improvement of studentsearning outcomes.

The role of teacher educators is of vital importance as they prepare teachers to effectively and efficiently
improve their professional competence. The TEQS are designed to support the E&SED, DCTE, RITEs and
PITE in assessing, selecting anofessionallydevelopingquality trainersso that they can become an
established pool of trainers and strengthen the management of teacher education across the province

The standards were developed with the technical supporii & S KRESPSP programme, which has

been promoting the idea of developing teacher educator standards in KP since P0d7aim of
developing these standards was to help PITE and DCTE enhance the skills of their teacher educators,
professionalise their way of working, and contribute more etifeely to the delivery of teaching and
learning across KP. Currently, PITE draws upon a pool of trainers from the field on a needs basis to meet
its training requirements. These trainers, typically teachers or school heads, are taken out of their regular
responsibilities for the duration of the training, deliver the required training and then return to their
duties.

The TEQS provide a more strategic option for PITE and DCTE and enable them to define the minimum
levels of competence expected of teacheruedtors and set a clear reference point against which to
measure their practice, performance, knowledge and behaviours. The standards also serve as a tool to
help define professional development programmes, and help the E&SED, DCTE and PITE in establishing
permanent pool of specialist teacher educators.



Objectives of thePilot

After the approval of the TEQS in 2018, the first recommended step towards its implementation was the
piloting of the TEQS on an ongoing training to measure their effectivetesssess their fithess for
purpose and to measure the extent to which thepprote better quality training.

The specific objectives of the pilot were to:

1 Measure the effectiveness and applicability of the TEQS in an upcoming training of PITE
1 Assess the potential of the Standards to improve the quality of trainings, when apatied,

1 Identify potential gaps and areas of improvement or modification in the TEQS.

The focus of the pilot study (which ran from OctobBecember 2018) was the Continuous Professional
Development (CPD) of Head Teachers programme. This was selected by PITE and DCTE and covered 6
training centres in Haripur (for female trainees) and 6nirag centres in Peshawar (for male trainees)

Annex | contains the details.

Findings of the Pilot

The pilot was designed tassess whetheaill the process revisions and quality inputs managed to produce
good trainers o could demonstrate thalesiredlevel of proficiency in line with theTEQSAnother
purpose was to see whether the standards have the capacity to identify candidates wheaane part

of a sustainable pool of teacher educators.

The aggregated findings of the pilot show that
1 Almost 40% othe trainersselected using the TEQS principliesnonstrateda good level of skill
aligned withthe TEQS indicatotsy scoring 3n the Likert scale famost of the indicators in the
observation tool. These trainers performed well within the desired le¥etffectiveness in all
categories.

1 An additional 14% performedspecially well demonstrating consistent and high level of skill,
knowledge and professional competency. This means that more than half of the selected trainers
(54%) performed satisfactoly or very well against the criteria laid down by the TEQS.

1 A further33% of the trainers performenh line with expectationsut inconsistently In particular
they struggled with some of the higher order professional skills which take more time to
undergand, embed and exemplify in a training context. This signifiesi¢leel for further capacity
building toraise their levels of competency so that is consistently in line with the TEQS indicators.
This also points to another value of using the TEQBey provide a level of confidence, a
benchmark against which DCTE and PITE can make their judgments about the quality of trainers
and training, and provides specific guidance on what action needs to be taken to build professional



capacity and capabilityDf the entire sample of selected trainers only 14% performed consistently
poorly and did not meet the TEQS quality standards in most instances.

The results imply that @ositive number of trainers (54%) who scored 3 andrtthe Likert scaléad
benefitted from all the additional efforts that had been planned for thEQSoilot, includinga more
rigorousselection process and additionBOTtraining days. Based on the results these are trainers that
can be confidently recommended to be includeagimestabliskd pool of teacher educators.

Thefindingsalso enabled thadentification of thosetrainers requiring further assistance and capacity
building These (33%) were the ones who showed potential but with some limitations. The results also
clearly showed wich trainers not to include in future trainings, as they did not show any potential in most
areas.

The principal areas of weakness identified through the monitoring of the TEQS pilot centred on higher
order pedagogical skills, suchfasilitating theadive involvement of participants in the learning process;
assessment of learninglealing with questions and discussidiexibility in the use of materials and
activities; structuring a session; conflict managemeanhd some aspects of communication and time
management.

Thefindingsof the FGDs further support thesdservational stud§indings as the trainers themselves felt

that the selection process had helped in securing good quality trainers. The trainihg stahdards and
facilitation skills had contributed to enhancement of their capacities as trainers. They were able to apply
most of the skills learned to make their training meaningful and engaging.

The patrticipants of the CPD trainiogursesalso supprted this claim highlightinghe positive aspects of
the training as well as the trainefs I LILINtBtihngQHatthe training was more active and beneficial
than mostof their previoustrainingexperiences.

Participants of the FGBom amongthe team2 ¥ SELISNI & Ay @2t 0SR Ay GKS ai
piloting process expressede viewthat implementation of theTEQS$nust be enforced without delay as
the TEQS forms an important link in théucationquality chainn KPR

Recommendations

Based on theesults it can be claimed that the pilot study does in fact validate the importance of the
TEQS. The next step is to look into the scaling up and institutionalize the processes that would continue
to ensure the implementation and application of the TE®®wever in order to scale up the
implementation of the processes for engaging large numbers of trainers it may be necessary to make
some further adjustments.

Thesummary of recommendations for tgraling the pilofall into three categories



1. Recommendations for the Selection Stage of Teacher Educators:

Stepl
Orientation of
DEOs

Step 2
Shortlisting of
CVs

Step 3

Practical
Demonstrations
of Training
Ability
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For future requirements, for example CPD in 8 new districts, all t
relevant DEOs should be invited to PITE for adwlf session on the
principles of the TEQS and its implications for the selection of trainers ¢
other elements of the training.

 Thisn2 RSt &K2dzZ R 06S | LI ASR G2 | f
SOPs.

I An additional benefit of this step would be the continuous widespree
dissemination and understanding of the TEQS and ownership of -
district management in the quality aspects of ¢bar professional
development.

1 The DEOs should not just send nominations only but Abased CVs of
the recommended candidates.

I The initial filtering of the CVs should be done at the DEOs office in |
with the requirements highlighted in the orientatiosession. An IT
platform can be used to store the results of filtering and enable rap
sharing of results.

9 The E&SED should facilitate this process by ensuring direct access of
to the districts.

This is another important step for filtering the nominations. This step prever
the engagement of irrelevant and unsuitable applicants and helps to ensur
good balance of gqualifications, skills and experience.

It is recommended that:
1 PITE continue witthis process as regular practice after the nominatior
and the districts forward the lonlist of CVs.

1 The tool for shortlisting developed for the pilot should be used for th
step linked to IT platforms to store and share the results.

1 The CV format deeloped for the pilot should be made a regular part o
the selection process. Using an IT platform to share the templates onl
for candidates to fill and submit will facilitate the process and speed |
the selection process.

This was the final step in the TEQS pilot for final shortlisting of the trainers ba
on their actual performance. Though an important step it is the most challeng
to take to scale. Observing demonstrations of 24 masdidates was possible
given the time frame but for PITE to organise demonstration sessions for m
than 2500 candidates for CPD alone would require a solution involving ot
groups working hand in hand with PITE.



1 As demonstration gives the bestinkigih Ay G2 | OF yRAI

step should continue in some form.

I Options could include:

0 Inclusion of demonstration sessions in the TOT (with room f
rejecting some candidates during the TOT)

o Training district staff (DEOs and ASDEOs and possibly RITE
conducting demonstration sessions (after PITE finalises the short
of CVs) to join hands with PITE to select the most suitable candida

0 Capacity building of all experts conducting derstwations should be
ensured to minimise the risk of selecting poor trainers.

2. Recommendations for the Training of Trainers:

Additional days
of training

Resourcing

TOT Content

Development of
a permanent
pool of Teacher

1

PITE should continue to arrange for additional days of training for all t
future candidates forthe multiple training courses it manages
throughout the year. This is important to strengthen skills an
competencies in core skills, especially the more complex higrdar
ones.

The Department, DCTE and PITE should advocate for additsnatces
to facilitate the rollout of a strengthened TOT approach.

The training of trainers on standards and facilitation techniques shot
be spread over 3 instead of 2 days. This is because-tlay 2pproach
could not capture all the areas that require proficiency in trainers, whic
was evident through some of the weaikareas identified.

Include practice and demonstration sessions during the TOT
compensate for any deficiencies in utilising demonstration durir
selection and ensure filtering of candidates at this stage,

PITE should build up a pool of highly qualifieead Trainer Teacher
Educators from around the province to conduct the TOTs to complem
staff at PITE who will not be able to carry out all the tasks themselves
scale.

PITE can use thibree-day TOT to run annual courses for potential maste
trainers to keep strengthening its pool of trainers.



Educator 1 Anonline database of all trainers in the pool needs to be established w
trainers full records of their skills and the training courses they have design
and/or delivered.

I The pool needs to be managed and quatipntrolled by PITE so that the
TEQS principles are maintained and operationalised.

I The poolis, to some extent, an interim measure. Its effectiveness can
evaluated over time to assess thfeasibility and desirability of
establishing a teacher educator cadre in KP. This would greatly supy
the continued development and strengthening of the teacher educatt
function in KP.

3. Recommendations for the Delivery and Monitoring of Training:

Observation 1 PITE should continue to use this tool for monitoring all training and devel
Tools a database of all trainers recommended for the pool based ¢
observational data of skills, competencies and behaviours.

Monitoring 1 A strengthenedstandardised approach to monitoring (and evaluation) ¢
Processes all training courses should be instituted at PITE

1 PITE should ensure that monitoring becomes an essential and regular |
of every training programme.

I Staff at PITE and all Lead Trainers shouldramed in the use of the
monitoring tools and how to report on the data gathered.

1 An online form to enter and collate results is already developed and can
used as part of the monitoring approach.

9 The monitoring framework needs to be aligned with the Kl&amework
in operation at PITE and DCTE and aligned to wider quality assure
mechanisms that have been recommended for E&SED.

Conclusios

Delivering quality education to eadthool childis one of the core purposes of an education system.
Quality in education jshowever, a multidimensional concept#hich means thateaching this goal may
not be straightforward. It requires multiple, parallel inputs from all stakeholders with a well
coordnated approach which links policy and strategy to sound management of the systems to create
the conditions for effective and efficient implementation.



The TEQS im&ssential component afie quality chain, which requires concerted efforts for its simnstel
institutionalisation in the systemAnencouraging fadr isthe evidence oktrong ownershipf the TEQS

in the Department, Directorate, DCTE and PITE, which can guide the efforts for its continued
implementation alongside other qualiipcused initatives. This is due, in no small part, to thgghly
participatory and consultative way in which the TEQS was desigr@eér many months with
representatives of DCTE, PITE, the RITEs, DE&SE and the Planning Cell of ti&a&&ERBS. pilot study
confirms the value and applicability of the standards and their potential in achieving the purpose they
were designed forg better quality training to facilitate better quality teaching and learning in the
classroom.

The system already provides opportunities the professional developmenof teachersthrough in
service provisiorand the preservice induction programmémanaged by DCTE, PITE and RITES). The
teacher educator qualitgtandards are designed to strengthen the quality assurance mechanisms within
these aganisations antbring new energy and strategic coherenceetasting practicesAs such the TEQS
strengthen the accountability of teacher education institutions in delivering their services.

For this purposeDCTE and PITE need to contitiie work- extending theirown efforts andproviding
strategic management dakachers inservice trainingand also assessing the feasibility of extending the
approach to the preservice induction programmeCilear roles and responsibilities of all stakeholders for
every stage of the training process shouldviriten and agreedn detailed SOPs.

Additional resources should be allocated for the special purpodewdloping the capacity and capability
of teacher educators and developings a matter of prioritya pool ofteacher educatotrainers to serve
as a resource that PITE can draw upod manage strategically and operationally.

The Teacher Educator Quality Standardgen up the discussion on systamrand procedurateforms
required to make their regular implementation as business as usual a reality in. Kis includes
strengthening existing practices as well as looking at-teng sustainable solutions. Setting up a
permanent cadre for teacher edators within the system with a clear chain of command and career
ladder is one such longéerm solution to streamline the professional development landscége
teachers and teacher educatorsthe province. A detailetkasibility studyanalysis is reqruedto chart a
way forwardwith policy,strategy, implementatiorand cost implicationsand a phased action plan that
could beimplemented.



Chapterl: Introduction

1.1. Background

The develgpment of the Teacher diicator) v dzl £ A G & { (sl asignifiddiR step thwasls { 0
improvingthe qualty of education inKhyber Pakhtunkhwa (KPhe TEQ®aves the way for quality
AYLINRGSYSyid | ONR&aa |ff GASNmR 27 uSIOKSNﬁQUBWET Saa
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The aim ofdevelopingthese Standards was to help PITE and D&ifiancethe skills oftheir teacher
educators, professional their way of workingand contribute more effectivelyto the delivery of
teaching and learning across KRurrently, PITE draws upon a pool of trainers from the field on a needs
basis to meet its training requirements. These traingypicallyteachers or school headare takenout

of their regular responsibilities for the dation of the training, deliver the required training atgen
return to their duties.

The TEQS provide a more strategic option for PITE and DCTE and enable tiefingadhe minimum
levek of competenceexpected of teacher educators and set a clear i&fiee point against which to
measure their practicggerformanceknowledge andehaviairs. The standards can also be used as a tool
to help defineprofessional developmengrogrammes, anttelp the E&SED, DCTE and PI€Etablishing
apool of competent teacher educators

The TeacherdticatorQualityStandards are built around 5 themesmmely:

—

1. Knowledge}\,

content and
methodologies

T _1‘\ \\
5. Professional ﬂmonstraﬂng

development \ R
Quality skills through
Standards ", practice

for teacher
educators
for Teacher |
Educators

/ Z \ / 3 Plann'”g\'

Communication delivery and
and facilitation monitoring




Each theme is further divided into stibemes and indicators thadletail measurable and observable
proficiencies at differenstages of thetraining processA range of assessment toadse indicatedto
determine the proficiencyf TEst induction and postnduction level.

1.2. Piloting theTEQS

It was agreed with DCTE and PITE in late 2018 that once the Standards had been developedd#aey nee
to be piloted in a realvorld context to assess their fithess for purpose anthteasue the extentto which
they promote better quality training.

Thespecificobjectives of the pilotwereto:

1 Measure the effectiveness and applicability of the TEQS in an upcoming training of PITE
1 Assesshe potentialof the Standardso improve the quality of trainingsvhen applied and

T Identify potential gaps and areas of improvement or modification in thH@SE

The pilot focused on the application of the fifstir of the TEQ®iemes as they relate directly to selection
of trainersand training delivery. Thifth theme, which relates tgrofessional developmentan only be
measured in the longer terpandonly after themes 1 to 4 have been embedded in the system.

The focus of the pilot study (which ran from OctobBecember 2018) was th@ontinuousProfessional
Development(CPD)f Head Teacherprogramme. This was selected by PITE and DCTE and cévered
training centres in Haripur (for femaletrainees) and trainingcentres in Peshawai(for male trainees)
Annexl contains the details.



Chapter2: Pilot StudyMethodology

PITE is charged with-gervice training of all teachers as well as school d@isttict level managers. For
this purposeit relies on a pool of trainers from within the education system. These trainertyically
teachers, head teachers, and RITE instruc{arth a preferencetowards those who have already
conducted trainingri the pasj. As ageneralpractice PITE asks tiEEOdor nominatiors of candidates

PITE has develop&asic criteridor short listing candidates nominated by the districthigends to focus

on academic qualificatia but has not proven to be entily successfylas the requisite skdlset for
training teachers does not necessarily correlate vidhmal qualificatiors. During the teacher training
master trainers may be observed by PITE but it is not regular practice. If during such an observation the
GNJF Ay SNIDa&a LISNF 2 Nkss thanSsatigfa@torgfhg dzgerictéd Zromaoirfparting further
training. In management terms, this is not arfegftive way to manage the pool of trainers or to develop
capacity in the system.

TheTEQS provides an opportunity for PITE and DCTE to align their processes and tools to accommodate
the application ofquality standards at each stage die training from dentification and selection of

trainers to theirpreparation, capacity buildinglelivery and feedback.

All trainingconducted by the E&SED is structured in the following tiers of responsibility

oversight
of training

PITE
Design, materials
development & training deliver

Lead Master Trainers: trained by PITE

Master Trainers: trained by Lead Master Trainers

10



2.1. KeyQontributors to the TEQ3ilot

All relevant stakeholders includimgpresentatives of E&SEPITE and DCaBRd the KFEESPSprogramme
team participated during the various stages of the pilats follows:

Representatives of E&SED, Directors of DCTE and PITE and
selectedspecialistsupported by the KIEESPSEam participated

Planning
in the design of the pilostudy

Selectionof Trainers DCTEPITE, Directoratd&{RESPSP and District management

Module Development DCTE and PITE supportedKBESPSP

Training Of Trainers PITE (ioludingLead Master Trainers)

Master Trainers Candidates from the field nominated by the DEOs

Design of Monitoring and KRESPS consultation withDCTE, PITE
Evaluation System

Observation team PITE and DCTE

FGDs KRESPSP team, PITE

2.2. Design of thePilot

As a firsstepin desigring of the pilot, workshops were heldo scope out thepilot outline and processs

the roles of different orgasations and the tools fomonitoring and evaluating the pilofThe current
processes for running ongoing traig wereassessed in terms of their relative strengths and effectiveness
(in relation to theapplication of TEQ$¥ Based orthis, a range ofrevised processes werdevelopedto
align the training tahe quality standardsin a more structured wagndfinalise the elements of the pilot
study:

1 The pilotwas focused on th€PLtrainingof head teacherbeing implemented by PlTdévering6
training centes in Haripuffor femalegd and 6 centes in Peshawa(for maleg

1 Atotal of 24 master trainerg12 mak and 12 femalavorking in pairs in each cenfrevould be
selectedto deliver the training

1 The different stages of the training (e.g. selection of trainers, TOT, delivery of traiong) be
modifiedin terms of processes and todls ensurealignment to thequality standardsramework

I It was decided that aontrol district or cente would not be used due to time and human resource
constraints. While a control group would have been desirable to assess comparability between

11



approaches using aar not using the quality standards approach, in this case the focus was more
to assess the suitability of the approach to the needs of PITE and DCTE

1 Toolsweredeveloped for each stage of training from selectionlelivery. Existing toolsereused
as tre basis foreview and adjustment

1 Rolesand responsibilities dPITE and DC1iere clearly delineatedor each stagef the pilot, and

1 A monitoringand evaluatiorframeworkwas designed to measure theffectivenessof the pilot
with toolsfocused on obsesation of training andFGDs witlparticipants in the pilot study itself.

2.3.Monitoring and Evaluation Approach for the Pilot

The M&Erameworkwas designed tassesghe effectiveness of the TEQS approach and principles,
developa feedback loopvhich could provide insight to stakeholders on the fithess for purpose of the
TEQS approadh strengtheningthe effectiveness of the teacher educator functionKP(details of the
M7E approach are contained AnnexIX).

With these objectives in mind, the M&Epproach would address the implementation arg@ments as
well as investigatehe shortterm impact of the TEQS approach on the teacher training activities
contained in the CPD programme. Therefore, part of kiekpatrick modélwas used as the basis for
analysing evidence on the effectiveness of the TEQS in this pilot.

As far as the piloting of the draft standards developed by the TEQS actiwgsiinportant to collect
monitoring data on the first two levels of performance (réans and learning), given the relatively short
timeframe of the CDS. The other two levels (transfer and results) refer to kegetimpact and change,
which fall outside the scope of the pilot. The details of the four levels of the Kirkpatrick Madi¢hein
measurement in relation to the pilot are outlined below:

Kirkpatrick’s 4 Levels of Evaluation

1 The Kirkpatrick Model is recognised as a standae/gduate the effectiveness of training. It recommends the measurement of training
value across four levels. Each level is important as it draws attribution linkages between the various levels. Each ehehneqmgres
more effort in assessment and maarement but also provides more information pertinent to training effectiveness.
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After much debateit was agreed to monitopnly the selected districts and cem@s and not include a
control district. The rationale was that the pilatas designed to allow DCTE aRtTE to practe the
application of the standards through revised processes on a smaller scal¢handusethe pilot
experienceto decide on scalingp based on what worked and what did ndft.more time had been
available, it would have been desirabletave a control group in order to analyse the comparability of

the TEQS approach against the usual practice for carrying out such training. Consequently, the findings of
this study need to be understood as a qualitatd@minant description of a pilot exeise to assess the
fitness for purpose of the TEQS approach. Recommendatiane in this report arenade on that basis

2.3.1. Monitoring and Evaluation Tools

Two main tools were designed to gauge what the teacher educators have learned in terms of knowledge
and professional skills as a result of the pilot. These include an observational tool (OT) based on the TEQS
to document the degree to which the MTiadlearned from the process and how itdhanfluencedtheir
performance.In addition,FGDs wereonductedwith three groups:selected trainers, trainees and the
experts who participated in the pilgAnnexes VI VIII).

2.3.2. TheMonitoring Team

DCTE and PITE nominated 3 Male and 3 Female staff members each to form the mamigmnn§ome

of these members had lem part of the standards development team while some members had tobe co
opted (seeAnnex I)All of the monitors attended standardization training to ensure they understood the
nature and purpose of the tools being used and crucially to standardisevdlggn which the tools were
assessed and reported on.

TheOTrubric(scoredon a4-point Likertscald was discusseith detailand finalsed. The participants were
apprised of their task and code of conduct for observation was discussed and fisdl{Annex ).
Participantswere also coached on how to fill the form and enter the scores on the online form
immediately after the observation. Each member of the observation team was assigned a trainieg cent
where they would be observing the trainindhély were each required to fill out two observation forms;
one for each trainer at the training camet

A total of 5 Focus Group Discussiovere condicted as part of the M&E approaatith three different

sets of participants. TwWBGDs were conducted peisttict with selected MTandtraineesto understand

their perceptiors and experiences regarding the training. An additional FGD was conducted with
members of the team whbad helped to design the pilot (and the TE@S)ather their impressions about

the process and the effectiveness of the TEQS pHot. this purposethree FGD questionnaires were
developed(seeAnnexViIl).
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2.4. Training Stage 1Selection ofTrainers

Application of the TEQ®quired modifications inthe selection process to accommodate the standards
and ensure the induction of the best possible candidaies.identifypotential trainers PITE currently
relies on nominationgrom the DEOswhich it secures through a letter directed the DEO&Dbffice and
channeleathrough the E&SEMespite the fact that the letter tludes some minimum requirements for
the MTsthe nominated candidates may not demonstrate the essential skills expectedajdirainer.
This constitutes a risk to the quality of those selected and the quality of the training being delivered.

For the purpose of the pilot certain stepgere added to the selection process of the master trainers
ensureidentificationof the best candidatein line with theTEQS. This is described in more detail below.

2.4.1. Orientation of DEOs

This was amadditionalstep as both DCTE aRdiTHelt that the DEOs should be briefed face to face about
the purpose and requirements of the training and the trainews.this purposeDCTE, PITddKRESPSP
team representativesisited the DE@ afficesin Peshawar and Haripwn 5th and 6th Novembe2018
respectivelyand me with the DEO, SDEOshASDEOSs tshare with them the relevant details of the
pilot. DEOswere given aroverview of thestandards and how they impaad the selection process of the
trainersand discussed the importaN2 £ S 2 T (i K Sendurng theiapplcatibriafiefdarkis/on
the nominationghey forwardto PITEThe DEOwere askedto submit 20 CVs against the requirement of
12 trainers per district.

2.4.2. Shortlisting of CVs

Director PITBominated a teamof 3 expertsto shortlistthe CVsA tool was developed for grading the
CVs against a set of eiita derived from the standardgnrexIV). Thetean & (i | dapply ¢he citeria 2
designed during the workshdp scoreeach CV and preparelenglist of selected candidates .

AAZAYLIE S [/ + F2NXIG o1 a RS@OSt 2 LIS Reuhbgrs taififs ghd subndt & K S
(AnnexV). As a resultl? filled out forms were received from Haripur and 27 CVs received from Peshawar
were short listed in line with the criterid3 candidates from Haripur and 2@ndidates from Peshawar

were subsequenthshortlisted

2.4.3. Demonstraion of TrainingAbility

After the shortlisting of CVs aadditional step was introduced to further filter and refine the selection
processin accordance with the TEQS$he shortlisted candidateswere invied to take part in a
demonstration sessioto assess their training competencipirector PITE nominated ardember team

to observe the demonstration of each candidate and score him/beoaling toan observation too{OT)
which wasa checklist of criteria developed specifically for this purp@seAnnexWVl). The indicators of
the OT were derived from the TEQS and focused on delivery and communication Jkids.
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demonstrationstook place at Haripur on 23rd November and Peshawar on 5th Decembentd@
eachcandidate was given a pq@eparedsession selected from the CPD module to demonstrate in front

of the selection committee. The committee scdachcaR A R (1 S Q& LIS NF 2 Niddicago®S o a4 S
of the demonstrationOT. 33 candidates participated in the demonstrations out of which 28alifjad to

attend the TOT as potential master trainers.

2.5. TrainingSage 2: Training of Trainers

According to current practice PITE carries out a TOT for the selected Master Ti@ia#itsainingevents

The duration of the TOT equals the number of training days for teachers/head teachers plus one extra day
for planning and preparation. For thengoing CPDtraining programme fothead teachersPITE had
alreadydesignated 4 training days for the MTs whiadcluded 3 days for CPD training and 1 day for
planning and preparation.

For the pilotit was agreed to add twadditional TOT day® introduce the TEQ&nd coverfacilitation
techniquesin more detail The purpose of these two additional days wasr&in and equip the master
trainers in the requisite skills of training and facilitation as envisioned in the TEQS.

PITE hadlready developed a generic threlay trainirg module on facilitation skills. It was agreed to take
that module as the basdocument and modifyt in line withthe TEQS.

2.5.1. Module Development

Ajoint team of PITE and DCTE was formeddaptthe module for theadditional twodaysof training.
Thiswasdone in a working session withe nominated teanon 11thNovember2018 Theidea wasto
review the existing module on facilitatidachniquesand align it to the standards.

The existig module had been designed for threaysof training. During the workingession this was
reduced to twodays. A session on orientation to tHEEQSprinciples and indicatoraas addedwhile the
sessions on communication skills were further enriched based on the indicdttre standards.

Overall each session was linked to tThEQ3nd participants were encouraged identify this link and
repeatedly refer to the standards throughout the traininthe last session of the module focused on
introduction of the observation tool against which their performaraned professional competencies
would beassessedThe module wagarefuly reviewedby PITE and DCTard finally approved by the
DCTE.
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2.5.2. Trainingof Trainers (TOT)

The TOT took place at Pffén 10th ¢ 15th Decemberwith two daysof training on standardghree days
training on CPRAndone dayfor planning and preparatiorAll 25 candidateparticipated in the TOT. PITE
designated twdrainersto leadthe two-day sessions on facilitation skills in the light of the TEQS.

Observationsof day twoof the training showed positivedegree of satisfaction on the part of the trainers
as well as traineewith the process so far. The trainees were especially appreciatitree additional two
daystraining that were added Most observed that it was the first time they had participatedsuch
training.

The trainees also positively reacted to the TEQS docuriey reflected positively on the robust process
employed by PITE for their selection and expressed a sense of accomplishment on being amongst the
selected candidates.

2.6. Training $age 3: Deliverny& Monitoring of Training

The @D trainingorogramme 6r head teachers wasthree-day trainingcoursewhichwasheld across the
12 pilot centesin Peshawar and Haripur. Theained master trainers carriedut the training. PITE and
DCThointly monitoredthe training. A 1Znember monitoring/observation team consisting of 3 male plus
3 female staff members both from DCTE and Ria&formed and trained in their tsk. The monitoring
framework wasbased on the Kirkpatrick Model, which riecognsed as a standard to evaluate the
effectiveness of traimig interventions.

The purpose of monitoring the TEQS pilotvas to assess the effectiveness of the TEQS approach and

principles, and develop a feedback lgeyghich ould provide insight to stakeholders on the fitness for
purpose of the TEQS approach to enhancing the effectiveness of the teacher educator function.
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Chapter 3Findings of the PiloGtudy

3.1. Observation of Training

Observations of training were carried out in the pilot centres as a means of assessing the applicability and
suitability of the TEQS approach to the delivery of good qualitydraraining and teacher trainingrhe
12-member monitoring teanwere assignedo different centreswhere they carried out thebservation

of training (a total of 21 trainers were observed in 12 centr&sich observer spera full day in their
centreobserving training activity and completitige observation formsnanually and ontie.

3.1.1. The Observation Form

The ObservatiorTool for teacher educatorgAnnex Vll)was based on the content othe TEQS and
designed to be filled out by an observer to determine the quality of teacher training. This tool was
developedover several working sessiomgth a mixed team from PITE, DCTE, DE&SE and Plannjng Cell
and complemented workrom the ongoing parallel activity of designing an M&E framework for PITE.

The OT has a total of 35 indicators covering the four core aspecbsefation preparedness, delivery,
communicationand time management For 29 of these indicators a standatepoint Likert scale was
applied. For the remaining 6 indicators, which mostly focused on preparation and a few aspects of
delivery, | W, S Zespbiméd vbag icluded. A remarks column was added to each indicator inngase a
clarification was required. Additionalliwvo questions at the end of the OT allowed fiweperreflections

2y G0KS ONIAYSNEQ LISNF2NXYIYyOS o6& (GUKS 20aSNISNW

3.1.2. Rubric
The rubrido ensure uniform interpretation of thd-point Likertscalewas as follows:

4 Evidence observed exceadlexpectation throughout, resulting in a very effective training
session

3 Consistent evidence observed throughout, resulting in an effective session

2 Evidence observed, but limited in nature and not observed throughout the session

1 No evidence observed during the session

The soresthat wouldindicate asatisfactory and excellemevel of effectiveness in terms of performance
are 3 and 4. Anything @bow this would signifysome gaps and inconsistenciesn the expected
competencies.
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3.2. Findings from the Observation Studyf Training

Thefindings of the observatioal studyare discussed below andrgansed according to the four core
aspects of the observation form: preparedness, delivery, communication and time management.

3.2.1. Section1: PREPAREDNESS

Indicators in this section were designed to assess whether theabBkvell prepared for the training as
per the instructions, guidelines and discussions during the TOT. Preparedness sgamutdality,
readiness in terms of materialand training schedulesalong with arrangement of materials to be used
during training.

Indicators 3

1. Reached venue at least &finutes before the start of the session
2. Ensurd availability of teaching aids

3. Training schedule is prominently desged

Collated findings from the 21 observatioreflect that most trainers (73%) reached the venue at least 30
minutes before the start athe sessior{Table 1)and95% ensured the availability of teaching afdable

2). Some of the remarks made by the observers stated that multimedia was not available at the venue,
which made it difficult to deliver certaiaspects of the trainingOnly 326 of the trainers had the training
schedule displayed in a prominent place in the training rooith \88% having no training schedule

displayedTable3® Ly | FSg OFaSa (GKS LINBgAz2dza RlIé&Qa aOKSRd

column of theOT.

1. Reached venue at leas30 2. Ensures availability of
minutes before the start of teaching aids
1 0,
the session 100% 95 A)
0, 0,
100% 2% 80%
S 60%
50% \ 7% 40%
20% 5%
0, 0,
0% — N : . 0% — D B .
Yes NA Yes No NA
Tablel Table2
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3. Training schedule is prominently
displayed
100%
80% 68%
60%
40%

32%

Yes NA
Table3

3.2.2. Sction2: DELIVERY

Delivery is the most important aspect of training and refersalioelements of imparting the content
including setting the ground rules, subject matter knowledge, effective use of techniques, engaging the
participants throughQ&A and keeping all trainees involved. Effective delivery also encompasses
appreciation of work done by the trainees to keep them motivated whpiging attention tothe

LJ- NI A OA LJ,yedappidg theSeyNdnteny ateamnd encouraging trainees througoib.

The delivery sectionf the OThad 18 indicators three markedas either Yes/Nand 15 to be scored on
a 4point Likertscale in line with theubric.

Indicators 4- 21
4. Introducesher/himself
5. Describes the norms of participation and ground rules

Indicators 4 and 5, which dealt with introduct®and setting of ground rules, were designed for day 1 of

the training. However, it was expected that the ground rules chart would be displayed in the training room
for the remaining training days. Result®sv that half of the trainers (50%) introduced themselves. 14%
did not introduce themselves while in 36% of the cases it was found not applicable. The NA rating may
have resulted from the fact thahts was not expected on day 2aflle 4). 55% describegtound rules,
recaingday 1 of training while 23% did not talk about ground ruTeble 5.

4. Introduces Himself/herself 5. Describes the norms of
100% participation and ground rules
80% 100%
60% 50% 80% 5504
3 36% 0
N 60% -
;gzm \\ o, 40% \Q 23% 23%
% : 20%
SOOI\ - SOOI\ —
Yes NA Yes NA
Table4 Tableb
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6. Explains the objectives at the beginning of each session

An important aspect of good training delivery includes clearly explaining the objectives at the beginning
of each session. Only 36% of trainers explained the objectives before beginning each session while 50%
started the activities without explaining théjectives(even though this was an important aspect covered

in the TOT. In 9% of the cases this was scored as not applicable which is not clear, as every session has
clearly laid out objectives in the module, which should be explained before startirgeisgon (Table 6).

6. Explains the objectives at the
beginning of each session

100%
80%

60% 50%
. 36%
40% S
20% \ 9%
0% N —
Yes NA
Table6

7. Uses a variety of training techniques to address individual learning needs to ensure maximum
participation

41%o0f the trainers observeavere able to consistently demonstratariety in their training stylat the
desired level of effectivenes® ensure participation. Some of the trainers (5%) showed exceptional
results, exceeding expectations in this category. 4pfied only some variation in their teaching style
but not cansistently and only to a limited extent, while 9% failed to demonstrate any evidenaiefy

in their teaching style to meet individual needs throughout the training(daple 7)

7. Uses a variety of training techniques to
address individual learning needs to ensure
maximum participation

E 41%

45%

1 9%
0% 20% 40% 60% 80% 100%
Table7
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8. Uses resources effectivelyy Of dzZRAy 3 (SOKy2f23& |yR !+ |FAR&az (2

The next indicator (8) is closely linked to the previous one (7) and focused on use of appropriate resources
during training. 45% demonstrad a good understanding of the use of teaching dsoring 3) These

OGN AySNE O2yaradSyidate YIRS STFSOGAQBS dzaS 2F NBa2dz
this 9% performed exceptionally well in this category and scored 4 points. Of the remaining trainers 27%

did not consistently us¢he resources as required and 19%ather worryinglydid not use any teaching

aids at all during their sessioKifable 8) Though the TOT did addrets®se important facets (teaching

techniques coupled with use of teaching aids) of training, more emphasis needs to be placed on both

these aspects to enhance learning.

8. Uses resources effectively, including
technology and AV Aids, to enhance
trainees knowledge

NA 0%
4 ZZZ 9%
3 2B B 45%

2 27%
1 NN 18%
0% 20% 40% 60% 80% 100%
Table8

9. Demonstrates good command over subject matter knogeed

Most trainers (59%) showed good command over subject matter knowledge with a score of 3 points with
anadditional 5% exceeding expectations in this category. Of the remaining trainers, 23% scored,2 points
showing som@aps insubjectknowledgewith room for improvemeniand 14% demonstrated no or poor
command over the subft they were training (Table 9)

9. Demonstrates good command over subject
matter knowledge

B8 59%

2
1 NN 14%
0% 20% 40% 60% 80% 100%
Table9
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10. Manages contributions from all participants by involving trainees in discussion and activities

9 y & dzNJ y JactiveNdarficiatos & Ghe learning process @ important skill for a good teacher

trainer. In this category 45% scored 3 points, which shows that were able to consistently and competently
involve all participants in activities and discussions througlibe sessions. Half of the trainers (50%)

involved the trainees to some extent but not consistenldaving room for improvement. The remaining

5% did not involve the participants at &llable 10) More focusneeds tobe assignedo LJ- NIi A OA LJ y (i &
involvement in future TOTm order to maximise learning and reflection.

10. Manages contributions from all participants
by involving trainees in discussion and activities

NA 0%

4 0%

1 88 5%

0% 20% 40% 60% 80% 100%

Tablel0

11. Follows the structure, instructions and flow
12. Stays focused on and meets the stated objectives (activities) of the training module
13. Conveys cleanstructions for the activities

The trainers were given a paesigned module with stepy-step instructions that they were required to

follow. The nextthree indicators (11, 12, 13)elated i 2 G KS GNI AYSNEQ LISNF 2 NXY |
Y 2 Rdzf S Q ®nsARésilts BlddxOthiak 55% of trainers were able to follow the instructions and flow of
activities to the desired level of effectiveness according to the module while the rest fell short of following

even the written instructions in a satisfactory mann&alble 11). Similarjfthe same number (55%) of

trainers were able t@ffectively and consistentistayfocused orthe objectives of the traininTable 12).

About 50% were able to deliver clear instructions for the activjtigsile the remaininghalf of those
observedeither did not consistently give clear instructions (45%) or did so poorly (5%) (Table 13)

22



11. Follows the structure, instructions 12. Stays focused on and meets the

and flow (activities) of the training stated objectives
module
NA 0%
4 0%
3
3 BB 55%
5 2
1 #% 5% 1 # 5%
0% 20%  40% 60%  80%  100% 0% 20%  40%  60%  80%  100%
Tablell Table12

13. Conveys clear instructions for the
activities

50%
45%

1 # 5%

0% 20% 40% 60% 80%  100%

Tablel3

CKA& &aK2ga OGKIG Oft2asS G2 KFEIEFT GKS LI NLAOALIVY(a
focused on the objectives or give clear instructions for activities despite the fact that all these elements
were clearly outlined in the module. Theig a clear need for a sharper focus on this area during TOT
sessions in order to strengthen the way in which tasks and activities are described. This is particularly
important because teachers need to follow good models in the training room and applytohiteir own
teaching.

14. Applies appropriate questioning techniques to engage all participants
15. Motivates Participants to ask questions

Effective use of questioning techniques isessentialskill to keep participants engaged. This includes
both asking and allowing questions by participants and responding appropriately. The results show that
45% trainers were able to apply questioning techniques consistently to the desired level of effectiveness
(swring 3 on the rubric) while 50% of the trainers did not consistently engage all participants through
guestions. 5% trainers did not engage participants through questibai(Table 14)

On the other handonly 32% of trainers encouraged participatisask questions for clarifications alod
responded with confidence, while 55% allowed questionsiosiconsistentlp ¢ KS NBad o mnm: 0
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any evidence of allowing the participants to ask questigihable 15)This is also a significant findingda

has implications for the types of skills that need to be practiced in TOT in order to improve the way that
trainees experience a training session. Leaiw@rtred approaches require that question and answer and
discussion is prioritised in the trainingom and in the classroom. It is clear that even specially selected
trainers rely heavily on trainezentred approaches, which diminishes the opportunities for purposeful
discussion in the traing sessions.

14. Applies appropriate questioning 15. Motivates participants to ask
techniques to engage all participants guestions and responds effectively and
confidently
NA 0%
NA 0%
4 0%
4
3 B8 45%
R 0 3
2 50% 5
1 8 5% 1 NS 14%
0%  20%  40%  60%  80%  100% 0% 20%  40%  60%  80%  100%
Tablel4 Tablel5

16. Motivates less active participants by encouraging and assigning specific tasks to them

17. Manages dominant people or participants who talk too much without directly offending them

Indicators 1617, 18 and 1%re coy SOU SR a4 GKSe& RSIFf ¢6AGK GKS NI A
participantspresent in a training session and the ability of the trainer to adapt their approach accordingly.
This appears to be a weaker area as a high number of trainers (73%) perfoan#uble the desired mark

on involving less active participants in the discussignsring 2on the Likert scale)Only 18% trainers
demonstrated the ability tanvolve participantdo an acceptable standandith none demonstrating an
exceptional level oEompetence 9%of trainersdid not demonstrate any evidence of this competency
(Table 16). Similatlfor management of dominant participanéd% were not able to manage dominant
trainees effectivelyln this category 32% altogether failed to control doate participants. Only 426

scored 3 points in this category and 5% scored 4 points. In 9% of the cases this was marked as not
applicable whiclindicatesthat there were no dominant participants in the group (Table 17).
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16. Motivates less active 17. Manages dominant people or

participants by encouraging and participants who talk too much
assigning specific tasks to them without directly
offending them
NA 0%
4 0% NA Wl 9%
4 & 5%
3 B 18%
’ . 3 14%
2 78% 2 5 41%
1 B 9% 1 SRR 32%
0% 20% 40% 60% 80% 100% 0%  20% 40% 60% 80%  100%
Tablel6 Tablel7

18. Appreciates contribution of participants verbally anchverbally

t I NODAOALI YG&aQ YIyFraSYSyid Fftaz O2@SNB | LILINBLINALF GS¢
through verbal and no®@SNbH I f NBaLRyaSao !''a FIFEN Fa FLLNBOAL G
concerned 41% of the trainers showed appreciatibthe desired level of effectivenessd 5%exceeded

expectations The remaining either did so inconsistently (5@¥a)ot at all (5%)Table 18)

18. Appreciates contribution of 19. Applies different assessment
participants verbally and norverbally techniques during the session
NA 0% NA 0%
4 % 5% 4 % 5%
3 B 3 W 32%
2 2 3 # 55%
1 8 5% 1 S8 9%
0% 20%  40%  60%  80%  100% 0%  20%  40%  60%  80%  100%
Table 18 Table19

19. Applies differenassessment techniques during the session

Application of a variety of assessment techniques to gauge learning was one of the weaker areas as only
32% of the trainers scored 3 points and 5% scdrdgb% did apply some assessment techniques but with
room for improvement. The remaining trainers did not assess learning during the se€Badris 19).

Overall, the clear finding from the results of these four indicators means that greater emphasis needs to
be placed on how trainers are sensgiil to the needf different types of participantsand how their

own training approach needs to be flexible to accommodate difference. This relates to the earlier findings
about training in a learnercentred way and providg a good model to teachers to use in their own
classrooms. This concept is at the heart of the TEQS.
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20. Recaps the important elements and the responses and concludes the session effectively

Concluding and recapping important elements of the sessions sucligs&isnot observed to ba strong
areaamongthe trainers as only 38% scored 3 points and 5% scored 4. Almost 24% trainers did not recap
the sessions at all. The remaini@88%) showed inconsistenayth this important aspect of the training
signifyingthe need for further capacity building able 20)

20. Recaps the important elements
and the responses and concludes the
session effectively

21. Creates/sets up conducivkearning
environment through participation,
encouragement, recognition,

teamwork and feedback

NA 0%

4 % 5% NA 0%

3 B 38% 4 = 5%

5 . 3 B 64%

z 5 330 5 23%

1 RSN 24% 1 s 9%

0% 20%  40%  60%  80%  100% 0% 20%  40% 60% 80%  100%
Table20 Table21

21. Creates/sets up conduciearning environment through participation, encouragement, recognition,
harmony, teamwork anfeedback

As a positive outcome high number of trainers scored 3 points (64%) and 4 {B%reatinga conducive
learning environment through encouragement and recognition, which shows that most of the trainers
understood the importance of positive im&ction during deliverylnterestingly, this is in contract to the
findings for the preceding indicators where the practical approaches to inclusivity, flexibility and learner
centred were less than optimal.

Summaryof Findings DELIVERY

Looking at the overalindingsfor the deliverytopic, it is evident that trainers showed potential and scored
in line with the core expectations with 42% scoringr3the Likert scalen all indicabrs. Around3% of
the trainersoveralldelivered exceptinally well scoring 4 and stood out as excellent train@ise pilot
study indicates that from this group, aroud8%of the trainersdemonstratedstronglevel of competence
to deliver high quality training. These trainestsould be deployeth future trainingcoursesorgansed by
PITE.

On the other handalmost 43 % of the trainers deliverdleir training butwith some inconsistencies on
most indicators signifyingeither some gaps in their performance. These were the ones who tried to
perform in line wih the training and instructions they had received Ibaid not fully internalised the TOT
training. It is evident that with some more input and practice these traireensld strengthen their skills
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in order to provide good quality trainind1% of the traiers clearly demonstrated their lack of potential
and inability to deliver trainings scoringoh the Likert scalen almost all indicators.

The pilot study has demonstrated those areas of delivery which require further capacity building (probably
due totheir conceptual and methodical complexity). Thes#dudeunderstanding how to provide learner
centred training managing participants with greater insight; assessment of learning, and providing
opportunities for greater discussion and reflection in thaning.

3.2.3. Section 3: COMMUNICATION

At the heart of effective and impactful training experiences lie the communication skills of the trainers.
Communication ranges from body language to eye contact to pitch and tone of voice and a confident
demeanair. Delivery and communication are closely linked, as a good communication style is©iatithe

of effective training deliveryThe communication sectionf the observation monitoring toohas 10
indicators.

Indicators 22- 31

22. Projects seltonfidence andnaintains professional composure

23. Communicates in the required language with proper pronunciation

24. Communicates in clear and strong voice using pitch and volume appropriately
25. Maintains eye contact with appropriate expressions

A majority of the trainers displayestrong levels of performancen their projections of selfonfidence
(59%), (Table 22) propese oflanguage (82% + 5%) (Table 23), and voice intonation (55% + 9%) during
the training sessions (Table 24). The ardaidher improvement where more than half the trainers either

did not manage this consistently or not at all was maintenance of eye contact with appropriate
expressions (Table 25). Thiseds to be considereaigainstculturalnormsin this context, althouglhere

are ways of enhancing eye contact in a training situation without upsetting cultural sensitivities.

22. Projects seHconfidence and 23. Communicates in the required
maintains professional composure language with proper pronounciation
NA 0% NA 0%
4 0% 4 % 5%
3 3
2 36% 2 14%
1 3 5% 1 0%
0% 20%  40%  60%  80%  100% 0% 20%  40%  60%  80%  100%
Table22 Table23
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25. Maintains eye contact with
appropriate expressions

24. Communicates in clear and strong
voice using pitch and volume

appropriately
NA 0%
NA 0% .
4 % 5%
4 ZZZ 9% “
3
3 i B 55%

2 36%

1 0% 1 S 9%
0%  20%  40%  60%  80%  100% 0%  20%  40%  60%  80%  100%
Table24 Table25

26. Demonstrates a positive and ntireatening body language and puts the participants at ease
27. Communicates ethically and without conveying any bias through verbal/erbal cues

A very high sensitivity to use of proper body language was displayee Isathers (77% + 5%) during the
sessions (Table 26). Similadylarge number of trainers demonstrated sensitivityavoiding any kind of
bias through verbal and neverbal cues (77% + 5% his showthat the TOT successfully addressed these
aspects ofrainingwhich are often significantly abseffable 27).

26. Demonstrates a positive and nen
threatening body language and puts
the participants at ease

27. Communicates ethically and
without conveying any bias through
verbal, nonverbal cues
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4 % 5% 4 % 5%

3 3 2R 77T%

2 2

1 3 5% 1 0%
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28. Manages conflict effectively through discussion and mediation
29. Generates enthusiasm and energy throughout the lesson

30. Respects the views of the trainees

31. Exhibits sensitivity to students' personal cultural, gender differences and disabilities, responds

appropriately in a no#threatening, preactive learning environment




The ability to maintain authority in the training @mnment and balance this with sensitivity and respect
is one of the more complex competencies that good trainers need to devigldhe important area of
conflict management 41% of trainers displayed some ability to resolve issues but with shortgdimings
only23% were able to manage difficult situationsaagatisfactory leveln 36% of the caséswas marked

as NA, which means thaither a conflict situation did not arise or the group was well managed by the

trainer (Table28).

28. Manages conflict effectively
through discussion and mediation

29. Generates enthusiasm and energy
throughout the lesson

NA [ 36% NA 0%

4 0% 4 0%

3 3

2 2 59%

1 0% 1 S8 9%
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Around 59% of the trainers did not satisfactorily maintain energy levels consistently during the training
and 9% were not able to generate energy and enthusiasm as a tralmaming that this requires more
attention in future TOTs.32% successfully creat a proactive learimg environment for trainees

consistently(Table 29)
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while the rest showed room for further improvement in this regard (Table 8§ain, this is an indicator
that is at the heart of learnecentred approabhes and consequently needs to be prioritiséd far as
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36% cases were marked as not applicable perhaps due to the homogenous nature of theadnidaim
the remaining instances 41% trainguerformance wellwith a small numbeshowingstrong levelsof
understanding and management of differences within the group (Table 31).

29



30. Respects the views of the trainees 31. Exhibits sensitivity to studentQ
personal, cultural, gender
and ability differences and responds

NA 0% .
appropriately

4 0%
3
2 3

2
1 0% 1 0%
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Summaryof Findings COMMUNICATION

The TEQS lays emphasis on good communication skills for teacher educators. The overall collated results
showed agenerallypositive outcome as far as communication skills of the trainers are concerrmthd\

55% of the trainers showestceptable levels of skillin language, intonation, satbnfidence and positive

body language by scoring 3 points. An additional 3% demonstrated communication skills beyond
expectations.

However 32% overall clearly foundgeneratingand maintainingenergy and positive body language
challenging Managing conflict is also one of the higHevel, more sophisticated skills and it is not
therefore surprising that less than half of the trainers were able to demonstrate acceptable skills in this
area.Only dout 3% demonstrated poor communication skills avalld not merit further inclusion ina

pool of teacher educators

3.2.4. Sction4: TIME MANAGEMENT

Good